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1. Context
In its evaluation strategy paper that was approved by the Directorate-General for Development’s Management Committee in January 2004, the Evaluation Department (D0.2.1) recommends identifying yearly and with the DGD the themes and major concerns that Belgium’s development co-operation and its partners consider important and cut across several programmes/projects/countries in order to study them in greater detail.

The aim of these thematic/sectoral and/or joint evaluations goes beyond the framework of one programme/project and one country or continent. It is important to extract from these assessments the teachings that are necessary to enhance the relevancy of the DGD’s actions.

D0.2’s strategy paper highlights the importance of disseminating the conclusions and recommendations of these evaluations.  This is particularly true for the conclusions and recommendations that target vaster policy changes, or possibly administrative and legal procedural changes within the DGD.  These teachings deserve to be disseminated not only to project and programme managers and partners, but also to the directorate’s management and political/policy analysts.

One of the themes chosen for the 2005/06 evaluation programme concerns education and training.  

1.1.
The international context
The international context in the area of education and training has the following characteristics:

The right to education is recognised in Article 26 of the Universal Declaration of Human Rights:  “ Everyone has the right to education.  Education shall be free, at least in the elementary and fundamental stages.” Adult literacy training and education are an integral part of this basic right to education for all. 

The Millennium Goals Declaration (8 September 2000): The international community paid special attention to education by setting two millennium goals specific to this sector, to wit:

· Guaranteeing quality elementary education for all.  The aim of this goal is to give all children, both boys and girls, everywhere in the world the means to complete a full elementary education cycle by 2015.

The indicators monitored for this are: 

· Net rate of primary schooling.

· Proportion of pupils starting the first year of elementary education who go through to the completion of fifth grade.

· The proportion of the national budget that is spent on education and the proportion of that spending that goes for elementary education.

· The number of class hours, 

· The pupil/teacher ratio

· The pupil/text book ratio

· The failure and pass rates, which give an approximate measurement of internal effectiveness

· The literacy rate of 15- to 24-year-olds.

·  Promoting gender equality and women’s empowerment. The aim of this objective is to eliminate gender differences in primary and secondary education by 2005, if possible, and on all levels of education by 2015 at the very latest.  The indicators monitored for this are: 

· Gender ratios in primary, secondary, and higher education.

· Literacy rate of women in the 15-to-24 year age bracket compared with men.

Poverty Reduction Strategy Papers (PRSPs).  These papers, which were launched in 1999, describe developing countries’ macroeconomic, structural, and social policies and programmes to promote growth and reduce poverty.  They are prepared by the countries’ governments, most of the time with the help of international and/or local experts from the World Bank, and use a participatory process that involves civil society and development organisations.  Although the PRSPs focus primarily on the macroeconomic problems of growth and debt repayment, they set a sectoral policy framework for reducing poverty and stimulating growth.  Education has been chosen as an important factor for reducing poverty and boosting economic growth in all developing countries.

The Rome Declaration on Harmonisation and Alignment (February 2003) and Paris Declaration on Aid Effectiveness (March 2005) consecrate the following in particular:

· the primacy of the Southern partners’ strategies, institutions, and national processes over the donors’ procedures and practices;

· the need to co-ordinate, where possible, their efforts in co-financing national programmes (for example, elementary education development programmes), even in co-financing entire sectors through new co-operation instruments (basket funding, targeted budget aid, and general budget aid).

The Fast Track Initiative and Education for All (FTI – EFA)

FTI is the first attempt to operationalise the Monterrey Consensus.  It is an international initiative aimed at speeding progress toward achieving the millennium goals mentioned above.  It is neither an organisation nor a fund, but an international process.  

The management structure comprises:

· an annual meeting of partners (donors, partners, and civil society), 

· periodic technical meetings (donors),

· a secretariat (housed within the World Bank)

· a Steering Committee with five standing members (World Bank, UNESCO, the two current co-chairs - one G8 country and one non-G8 country-, and the outgoing co-chair.  The co-chairs have a one-year term of office.); and

· two financial instruments:  the FTI Catalytic Fund and Education Programme Development Fund.

In accordance with the Monterrey position, the FTI conducts four types of action aimed at increasing the funds spent on education but also rationalising their use.

a. Ensuring that sufficient resources (internal AND external resources) are allocated for achieving the above-mentioned millennium goals.

b. Ensuring that first the Rome Declaration and then the Paris Declaration on Alignment and Harmonisation are implemented in the education sector (this requires national strategies and policies to develop the education sector, especially to develop elementary education).

c. Ensuring a certain equality amongst the countries and greater independence from the donors (use of the Catalytic Fund).

d. Providing theoretical and practical solutions for the problems that thwart the development of credible education plans (fragile states), e.g., capacity building and use of the Education Programme Development Fund. 

1.2.
The Belgian context
The education strategy paper 

The September 2002 strategy paper for the education and training sector is based on some broad development principles that concern all of the Belgian development co-operation agencies active in education. 

Chapter 2 of the note reviews the lessons of the DGD’s practical experience in overseas development in various countries, based upon the spending statistics and project and programme evaluation data.  It reveals the following elements in particular:

· The relative drop and high fluctuations in the number of interventions in this sector.

· The great fluctuations in direct bilateral aid disbursements and the various indirect expenditures (NGOs, APEFE-VVOB, and university co-operation).

· The great drop in direct bilateral aid disbursements.

· The great drop in the number of technical assistants (in both direct and indirect aid).

· The great fluctuations in the proportions of direct bilateral, indirect, and multilateral aid disbursements.

· In the area of bilateral co-operation, there are great year-on-year fluctuations amongst the continents, areas of intervention, and disbursements for grants and fellowships.

Multiplicity of Belgian players 

Through the DGCD (Directorate-General for Co-operation and Development), Belgium finances many indirect and multilateral development co-operation agents in the area of education and training (APEFE, VVOB, CIUF, VLIR, research institutes, NGOs, UNESCO, UNICEF, World Bank, training programmes of other multilateral bodies, etc.), in addition to direct bilateral development co-operation.  For lack of one overarching Belgian strategy in this area, the various agents’ education and training activities are likely to result in a fragmented effort overall.

The DAC’s report
 on Belgian development co-operation mentions that with 9% of the aid broken down by sector in 2002/03, education is the greatest recipient.  However, according to this peer review, analysis of the ODA’s distribution within the education sector reinforces the skew within the field:  Even though it is progressing, elementary education is largely neglected, for it gets only 7% of the aid allocated for education.  The commitment in favour of MDGs should however result in greater emphasis being placed on elementary education, which corresponds to Objectives 2 and 3.  In actual fact, the DAC report points out, this breakdown is the result not of Belgian development co-operation’s strategic choices, but of its organisation.  Indeed, the bulk of Belgian support for education is given through indirect co-operation and thus depends on players with managerial freedom, which devote their aid more to secondary, technical, and university education.

The press release concerning this report called upon Belgium to rationalise the complex set of existing instruments even more and to develop a more strategic approach on the part of all those involved in Belgium’s development co-operation.  Moreover, Belgium is also urged to bolster the sectoral concentration of its aid.  In any event, the DAC’s statistics do not provide sufficient data for setting specific figures to Belgium’s commitment to achieving the Millennium Goals at the current time.

Belgian education and training policy

Education and training are defined as one of the five priority sectors of Belgian direct bilateral development co-operation.  We should remember that pursuant to the Belgian law of 25 May 1999, the areas of activity of the indirect and multilateral aid organisations that are selected as partners of Belgian development co-operation must correspond to one or more of the priority sectors. 

Belgium’s development co-operation agency participates actively in international and multilateral education actions.  Genially speaking, DGD aims to achieve the Millennium Development Goals (MDGs) and aligns itself with the Anti-poverty Strategy approach that the United Nations approved in 2000.  A broad consensus amongst donors was also achieved with the Rome Declaration on Harmonization (February 2003) and the more recent Paris Declaration on Aid Effectiveness (March 2005). 

Whereas all of the Southern partners’ PRSPs include supporting the education sector amongst their development priorities and consider this to be one of the main ways to reduce poverty and ensure sustainable development, Belgium, like almost all of the donors, believes that:

· Quality education is a basic need of developing societies

· Quality education is a constant need 

· Education is an important factor for combating poverty and one of the essential factors for facilitating access to jobs.

· All actual intervention is the result of the combination of the national development strategies that are enshrined in the partner countries’ national, regional, and local programmes and the donors’ co-operation strategies.  That is what partnership means. 

· The primary goals of education are social, economic, and human development.  Given the differences in the degrees of the various educational system’s development and social-cultural contexts, individual fulfilment in phase with society is the most important goal of education in a development context.  In this spirit, courses leading to qualification, technical education, and vocational educational must not be overlooked.

· Secondary education will become more and more important as a growing number of children complete primary school.

· Higher education, which is called upon to train future instructors, and university education, which will turn out the Southern countries’ future legal, political, and economic leaders, remain as important as ever.

· Special attention must be paid to gender equality, and not just because women are the main vectors of social values, health values, and other values likely to influence future generations’ chances of development heavily in many of our partner countries, but also because women, like all citizens, have a fundamental role to play in the economic growth and stability of their countries.

· Environmental education is a cornerstone without which sustainable development is impossible.  

· Institution development and capacity building are two indispensable elements

· to enable our partners in the South to design and manage their own sectoral development plans, 

· to ensure that policy-makers and civil servants take leadership in co-ordinating their technical and financial partners in implementing these plans,

· to ensure an optimal political dialogue between the national authorities and all the components that are active in implementing the plans (donors, civil society, the private sector, etc.), and

· to ensure better co-ordination with all the partners of development.

There will be a crucial need in the coming years to develop strategies to support this institutional and general capacity building.  Of course, awarding targeted study and training grants will play an important role in these strategies, as will the use of national structures.  It will also be important to engage in a real analysis of the development needs that our partners express and to come up with the right responses to them. 

· The media, especially radio and television, are ways to reach a very broad audience, including for the achievement of education goals.  The arsenal has been completed in the past few years by the development of information and communication technologies (ICT), thereby facilitating distance learning and the virtual university.  The new information technologies will thus have a very important role to play in “conventional” schools as well as to meet particular problems (scarcity of teachers, inaccessible regions, further training of school teachers, and so on).

· Finally, one must bear in mind that education is linked to and cuts across many other sectors/themes, such as the environment, disease prevention (especially AIDS), hygiene & sanitation, gender issues, civics, peace, the development of civic-mindedness, political tolerance, and so on.  Consequently, Belgian development co-operation policy privileges an inter-sectoral approach.  Inversely, many interventions in sectors other than education contain sizeable "training and capacity-building” strands.

2. Aim of the thematic evaluation
The aim of this evaluation is to provide content for the drafting of a strategy paper that is expanded to embrace all forms of co-operation (direct bilateral, multilateral, indirect) and all types of intervention (grants, projects, programmes, sectoral, budgetary, targeted and non-targeted, etc.).

This new strategy paper will have to take account of the great variability of the funds that are allocated to the sector, multiplicity of Belgian players, multiplicity of target groups, large number of instruments used, the various sub-sectors, many stages of development that the partners have reached, and variability of national and international priorities.

In line with the legislation requiring that strategy papers be reviewed and updated at least once every four years, this new strategy paper will reflect more the international stakes of the moment. 

To achieve this aim, the evaluation will have to give rise to proposals to improve the coherence, co-ordination, and complementarity of the work done by the various Belgian players and their partners from the South.  The “three Cs” are considered here to be ways to improve the relevance, effectiveness, efficiency, lasting effects, and impact of Belgian development co-operation in this sector. 

3. Evaluation questions
The evaluation questions revolve around the three focal points of the evaluation and five evaluation criteria of the OECD’s DAC.  The lists of questions given below are given for information’s sake and are not exhaustive.  They will have to be completed by the consultant in line with the directions that the steering committee gives after the document-gathering phase.  They will also have to take the following points into account:

· The specific natures of what are known as “fragile” states, which require an appropriate strategy.

· The advent of sectoral approaches (SWAP) and sector budget support.

· All of the questions must also be considered from the cross-cutting perspective of equal opportunities for girls and boys in the case of the direct beneficiaries (pupils and students) and for men and women in the case of the indirect beneficiaries (teachers and parents) and for the other stakeholders.  Consultants shall refer to the DGCD’s May 2002 strategy paper on equal opportunities for men and women and the context of the Millennium Development Goals regarding education.  

The evaluation will in particular take on board the importance of access to education for girls and women’s involvement (on the level of government as well as in civil society and on the international, national, and local levels) in setting education and training policies, designing the strategies that are put in place, and determining specific education needs. 

3.1.
Coherence

Means coherence

· To what extent are the levels of Belgian development co-operation’s material and financial commitments to education and training relevant compared with commitments in other sectors and themes?
Coherence with the international context

· To what extent is Belgian development co-operation in education and training coherent with the new international context (MDGs, PRSPs, new forms of co-operation, harmonisation, and alignment)?  To what extent do the new actions reflect these new trends?
· Does Belgian financing of the interventions implemented by international organisations (European Union, UNDP, UNESCO, UNICEF, World Bank, Fast Track Initiative) foster Belgium’s active participation in thinking about and developing common positions on the international stage? 

Internal coherence

· To what extent are the strategy paper for education and training (with regard to bilateral co-operation) and the principles enshrined in the implementing partners’ strategies/action plans that are financed by Belgium coherent with each other?
Alignment and ownership
· To what extent does Belgian development co-operation support the development of its partners’ national education/training policies?  Does Belgian development co-operation dovetail with the beneficiary countries’ national education plans?  Is Belgium’s contribution coherent with the material and human needs expressed in these plans?  Is it coherent in the long run?
· To what extent does the institutional support given to the universities and other educational establishments help this strengthening of national policies?  More generally, are the design and implementation of Belgian interventions in education and/or training coherent with the existing national/local policies, strategies, institutions, and resources?
· How does Belgian development co-operation contribute, through its coherence, to the sustainability of the partner countries’ educational systems?  In what way might better coherence help improve the beneficiary countries’ abilities to devise and maintain their own education policies? 

· To what extent does Belgian development co-operation in education/training build the partner countries’ capacities in the areas where they most need it?   What respective roles do Belgium and the partner countries have in determining these areas?
· How are the direct beneficiaries (pupils, teachers, and pupils’ parents) involved in planning, implementing, monitoring, and evaluating the interventions that Belgium finances?
· How are the other development agents (Ministry or ministries, decentralised administrations, private sector, institutions, etc.)  involved in planning, implementing, monitoring, and evaluating the interventions that Belgium finances?
· What specific strategy can be defined for intervention in states that are labelled “fragile”?
Sustainability

· To what extent does Belgian development co-operation help solve the problem of the sector’s sustainable financing and stabilise the teachers/trainers?

Impact

· What impacts of Belgian development co-operation on (i) intellectual poverty (access to education, scholastic performance, etc.) and (ii) financial poverty can be attributed specifically to better coherence?  (By “access” we mean the geographic, financial, and cultural availability of the services seen from the perspective of the principle of the right to education for all.) 
3.2.
Co-ordination

Co-ordination mechanisms

· What are the partner countries’, Belgian, and/or mixed mechanisms that Belgium can use to play a co-ordinating role?  To what extent are they used?  To what extent are they effective?

On the international level

· How are the programmes/action plans of the various actors that Belgium finances co-ordinated internationally?  How does this co-ordination boost the effectiveness and efficiency of our co-operation?  What role does Belgium play in this co-ordination?  Is Belgian development co-operation subject to specific constraints?
On the Belgian level
· To what extent and how are the programmes/action plans of the various actors that Belgium finances co-ordinated in Belgium?  How does this co-ordination boost the effectiveness and efficiency of our co-operation?  Who takes on leadership for co-ordinating education aid amongst the Belgian actors in Belgium?  How is this leadership exercised?  To what extent is it appropriate?  What are the constraints to which it is subject?
· To what extent are the lessons learnt from the past experiences of the various actors of Belgian development co-operation in education and training used in a co-ordinated fashion?  Have the monitoring and evaluations of the interventions conducted over the past ten years produced any lessons to enable the partner countries and Belgian development co-operation to improve their education and training concepts and practices?
On the local level
· To what extent and how are the programmes/action plans of the various actors that Belgium finances co-ordinated in the beneficiary countries?  How does this co-ordination boost the effectiveness and efficiency of our co-operation?

· What role does Belgium play in the mechanisms for co-ordinating the work of the donors that are active in the field in the partner countries?  What are the specific constraints on Belgian development co-operation?
3.3.
Complementarity 

Specificity of the policy  

· To what extent does Belgian development co-operation in education and training make a specific contribution to education policies in the South?

· Are there any Belgian technical experts in education and training at UNESCO, UNICEF, and the World Bank?  What are their roles?  What influence do they have?

Specificity of the actors

· What is the specific contribution to the needs of the beneficiaries in the Southern countries of the various implementing partners financed by Belgium?

Contribution to effectiveness and efficiency

· How does the complementarity of our interventions boost the effectiveness and efficiency of our co-operation?

· What is the added value of the various Belgian implementing partners (i) for Belgium and (ii) in the partner countries? 

Complementarity between Belgian actors

· How and to what extent do the strategies of the various Belgian development co-operation actors in education and training complement each other? 

· Who takes on the leadership in establishing the complementary of education aid?  How is this leadership exercised?

· In what ways do the education and training interventions complement the work done in the other priority sectors of Belgian development co-operation?

Complementarity in the field

· In what ways are the field activities of the various Belgian development co-operation actors in the area of education and training complementary (i) to each other, (ii) to the beneficiary country’s activities, and (iii) to the activities financed by other donors?  Is the complementarity (i) technical, (ii) geographical, and/or (iii) cultural? 

· How does complementarity in the field take shape (i) between Belgian actors in the beneficiary countries and (ii) between the donors and beneficiary countries?  Who takes the initiative/lead in establishing this complementarity?

4. Methodology
Since this is a thematic and prospective (looking to future options) evaluation, it is necessary to avoid assessing the various initiatives one at a time.  Rather, the focus should be on determining the strengths and weaknesses of each type of co-operation/intervention in education and training in the South.  The ultimate aim is to make recommendations to improve (optimise) the coherence, co-ordination, and complementarity of Belgian support for the education and training sector.  It is thus important to remember that the projects that are selected for thematic evaluation must not be examined in a vacuum, but as representing a specific form of co-operation, a specific country, a specific implementing partner, and so on.  Finally, one must take account of the fact that some interventions were identified and formulated in a context that often existed prior to the writing of the strategy paper, which is the result of Belgian development co-operation’s accumulated knowledge in the education sector, and often existed before the current international context mentioned above.

The consultant firms that respond to the call for tenders to evaluate this theme in Belgian development co-operation will give an explicit description of the methodology in five phases as given below:

Phase 1: Document gathering.  Critical inventory of Belgian development co-operation in education and training:

· Integration of the first steering committees’ observations (“kick-off” meeting) (see Section 7 below).

· Critical inventory of the documents concerning DGCD’s strategy.

· Critical inventory of the documents concerning the Belgian partner organisations’ strategies and interventions.

· Critical inventory of the documents concerning the international partner organisations’ strategies and interventions.

· Critical inventory of the documents concerning the 18 partner countries’ strategies.

· 2e steering committee meeting

Phase 1 outcome:  Report on the situation "as is"

Phase 2:  Opinion gathering.  Analytical phase

· Integration of the second steering committee’s observations.

· Organisation of interviews in Belgium and abroad.

· Interviews in Belgium and abroad.

· In-depth analysis of the strategy documents and opinions/visions

· Drafting of a provisional « inception report » proposing the field and scope of the evaluation.

· Expanded steering committee meeting that includes all of the partners in Belgium (3rd meeting).

Phase 2 outcome:  A final “inception report” defining the field and scope of the evaluation.

Phase 3: 

· Preparation for field missions and inclusion of the 3rd steering committee meeting’s observations.  Field missions.

· Local analysis of outcomes.

· Local feedback workshop.

· Finalisation of a “fact sheet” for each country.

Phase 4: 

· Synthesis of the field missions and final report concept 

· Drafting of the provisional final report.

· Holding of five feedback workshops (five days before different panels).

· Inclusion of observations.

· Fifth steering committee meeting.

· Drafting of the final report.

Phases 1, 2, and 4 require knowledge of Dutch and French within the team.

The working languages in the countries visited will be French, Spanish, or English, depending on the case.

Phase 5:

DG-D will be responsible for circulating the final evaluation report to the relevant actors/partners in the education and training sector in Belgium and the partner countries.  

4.1 Programme/project and country selection

The programme/project/country selection criteria are as follows:

· Concentration of programmes/projects/intervention by country and by actor.

· Geographical coverage (mainly Africa, one country in Latin America, one country in Asia).  

· Level of education (primary, technical, vocational, secondary, and university).

· Type of intervention (budget aid, project aid, investments, technical assistance).

· Levels of intervention (international, national, local).

· Length of the intervention.

· Diversity of channels (direct bilateral aid, NGOs, APEFE, VVOB, VLIR, CIUF FBS, multilateral arrangements). 

· Type of activity:  Curriculum development, capacity building, institution development, provision of equipment, provision of textbooks, construction, and so on.

Field visits will be made of all the actors without distinction, 6 countries (one in Asia, four in Africa, and one in Latin America).  

The shortlist of countries and projects/programmes chosen for evaluation will be drawn up in partnership at the end of Phase 2 with all the stakeholders and taking account of the countries that are frequently solicited for other evaluations.  This list will be approved by the DGD’s Directorate-General.

4.2 Data source

4.2.1.  Written documents:

The written documents that will have to be consulted include: 

· the education and training strategy paper,

· the strategies/action plans/agreements of the multilateral and indirect partners,

· the 18 partner countries’ strategy papers, 

· these countries’ national education and training policies and other relevant national documents,

· reference documents concerning the problems raised in the evaluation questions,

· education and training intervention monitoring and evaluation reports, and

· documents specific to the selected projects/programmes

Note 1:  For the critical inventory, the consultants will have to collect the documents from the DGCD’s various departments themselves. 

Note 2:  The consultants shall refer to the DAC glossary for the evaluation terms’ definitions and definitions in the education strategy paper when it comes to education terms.  

4.2.2.
Individual interviews and group interviews/questionnaires

Category of respondents:

· On the international level

· International organisations involved in education and training (UNESCO, UNICEF, FTI Secretariat)

· In Belgium 

DG-D 

· Directorate-General D0 

· Education and training expert (Ms Dusépulchre), 

· Bilateral grants officers (Ms Degrugillier) 

· D2.2 for literacy

· D3.1 for NGOs that have education projects in the South.

· D3.2 for CIUF and VLIR (Mr Bourgeois)

· D3.3 for APEFE and VVOB. (Mr d’Adesky)

· The selected projects/programmes’ managers

Indirect actors

· NGOs with education projects in the South (French- and Dutch-speaking)

· VLIR & CUD + universities/institutes with co-operation projects.

· VVOB, APEFE

BTC (Belgian Technical Co-operation)

· BTC thematic expert

· BTC managers of education projects/programmes

· On the national level of the countries concerned by the case studies:

· The DG-D’s attachés

· Resident representatives of  BTC

· Ministries relevant to education and training

· Donors involved in education/training

· Representatives of the multilateral organisations concerned

· Representatives of the national education/training co-ordination and consultation mechanisms

· Representatives of the mixed local consultation structures (MLCSs) 

· Employers’ representatives (matching education and their needs)

· Teacher and instructor training institutes 

· PTAs

· International associations carrying out work in the sector.

· On the local level

· The projects’ managers (Belgians and locals) and technical assistants

· Local authorities

·  Non-state teaching organisations

· International organisations work in education and training

· Local employers (matching education and their needs)

· Beneficiaries (pupils and students)

· Teachers and representatives of the pupils’ parents

5. Timetable 

The evaluation will run from March 2006 to February 2007 inclusive.

6. Level of effort for the field missions 

The proposed work time for the field missions is set at 14 calendar days.  The presence of a team leader, who will participate in at least the first field mission (to validate the methodology), while being responsible for the preparatory and reporting phases, will be required.  For these field missions we envision teams of at least two people, that is, an international expert and a regional expert.  (The volume of work per mission is thus 28 man-days.) 

One or more representatives of the contracting authority may accompany one or more field missions as observers. 

7. Management of the evaluation
The Evaluation Department (D0.2.1) is the department within the DGCD that is in charge of “putting the evaluation on the market” and the contract’s administrative management.

An expanded steering committee will be set up to participate in the “kick-off” meeting, to comment on the “inception report”, and to comment on the provisional final report.  It will be chaired by D0.2.1 and include representatives of the DGD:  D0.1 (strategy unit), D1 (bilateral programme), D2.2 (FBS), D3 (NGOs, CIUF, VLIR, APEFE, VVOB), and D4 (multilateral programme); and CTB of the special evaluation department (S0.4). It will also include representatives of ACODEV, COPROGRAM, VLIR, CIUF, APEFE, and VVOB.  

8. Feedback
Feedback is an important aspect of the evaluation brief.  In Belgium, several mechanisms for this already exist (platforms, working parties, and annual meetings) and can be used to channel the evaluation’s findings in conjunction with the DGD partners who are involved in these networks.  Five other feedback sessions (lasting one day each) at most will have to be organised inside and outside the DGD in order to reach the various Belgian actors working in education and training development co-operation.  The embassies will circulate the final report in the partner countries.

9. Outputs of the evaluation
The evaluation team will provide

· A critical inventory of Belgian development co-operation in the area of education and training within the Belgian national context, in the contexts of the 18 priority partner countries, and in the international context.  As this inventory will cover the interventions of the federal authorities, community institutions, and international organisations, it will be multilingual.

· An “inception report”, in the consultant’s language (French or Dutch), including the preliminary conclusions drawn from the desk study, the field and scope of the evaluation, and a shortlist of countries and interventions for the case studies. 

· A mission report for each country visited and feedback (oral with teaching materials) on the preliminary lessons, conclusions, and recommendations that come out of the missions to the countries that are selected.

· A provisional final report (see Section 10 below).

· At most five feedback sessions (oral presentations with teaching materials) to various fora of Belgian actors engaged in co-operation work in the education and training sector.

· A definitive final report (see Section 10 below).

· An executive summary (in French, Dutch, Spanish and English)

10. Structure of the final report
Besides the general context of the thematic evaluation, the methodology used, and constrains encountered, the final report will include a cross-cutting analysis (findings, conclusions, and recommendations) reflecting the concerns specified in the terms of reference).

The following will be appended to the provisional final report:

· The evaluation’s terms of reference.

· A list of all the aid workers/agencies met.

· The field mission reports, that is, the country « aide-mémoire », rewritten to take account of the observations made during the country feedback sessions. 

· The data collection tools.  

Besides the appendices foreseen for the provisional final report, the definitive final report will comprise a specific appendix that will include all of the comments – written in full – made regarding the provisional final report.  The consultants will justify or rebut these comments with their own comments, as required, in this same appendix.  The comments with which the consultants agree will be included in the definitive final report.

The provisional and definitive final reports must be provided in ten copies in Dutch and in 10 copies in French.

To facilitate the local partners’ remarks and reactions, the field mission reports shall be written in a language that facilitates these reactions (French, English, or Spanish, depending on the case).  The other appendices may be drafted in the consultant’s language (Dutch or French).

All translations must be edited by the consultant:

An unbound copy and electronic version (disquette or CD-ROM) of each document shall also be submitted.

11. EVALUATION TEAM
11.1 The experts’ expertise

The team of experts proposed by the tenderers shall be composed of consultants from the North and South.  The DGCD strongly encourages forming international consortia so as to be able to meet the brief’s requirements and specificity optimally.

The team will include the following required expertise:

· Expertise in co-operation project/programme evaluation and experience in thematic/sectoral evaluation.

· Expertise in the education and training sector.  Very good research and synthesis/summarising abilities.

· Very good teaching abilities.

· Very good knowledge of English, French, Dutch and Spanish must be assured within the team.

11.2 Team’s profile
Ideally, the team’s members should bring the following qualifications to the team:

· One or more specialists in strategic evaluation (thematic, multiform, multicountry, multidonor, etc.) with experience in the fields of education and training.  This specialist (or one of these specialists, if there are several) will be the team leader for the evaluation.

· On or more experts in teaching/learning theory and teaching and training methods with evaluation experience in developing countries.

· One or more experts in the development of education and training policies, with experience in institution building.

� Peer Review of the Development Co-operation Policies and Programmes of Belgium, 26 October 2005. 





